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With this resource, our aim is that: 

• Students learn to identify concepts of the main character, the main issues, and enjoy the story.
• Students understand the ideas in the story and identify a connection to their own experiences.
• Students comprehend and think critically about the story.
• Students learn to formulate and express their individual opinions, and respect the opinions of others.
• Students learn the value of imagination.
• Students listen to the sounds in the pictures in the e-book to discover sounds they might not hear in
their current environment.
• Students listen to the Arabic/English audio for better verbal comprehension and pronunciation in their
second language.

• Tolerance of ambiguity: the ability to accept lack of clarity and to be able to deal with 
ambiguous situations constructively

• Behavioural flexibility: the ability to adapt your own behaviour to different requirements and 
situations

• Communicative awareness: the ability to identify and use communicative conventions of people 
from other cultural backgrounds and to modify your own forms of expression correspondingly

• Knowledge discovery: the ability to acquire new knowledge of a culture and cultural practices 
and to use that knowledge in your own communication and interaction

• Respect for otherness: curiosity, openness and a readiness to suspend belief about other 
cultures and about your own

• Empathy: the ability to understand intuitively what other people think and how they feel in given 
situations.

General guidelines of this curriculum support pack

The purpose of this curriculum support pack is to provide teachers with activities and resources to 
encourage local and newcomer students to read, explore and understand the stories in When the 
Lights Go Out. This pack includes activities and questions for each story. These ideas were developed 
with post-primary teachers from secondary schools across Northern Ireland in September 2019. 
Though these stories resonate in subjects across the curriculum such as RE, Geography, History, Art, 
Music, ICT, English, Languages, post-primary teachers identified that these activities would be best 
suited to the allocated weekly time-slot for LLW (Learning for Life and Work). This provides a regular 
time and space to explore the stories, whilst offering opportunities for cross-curricular activities. You 
may wish to allocate a specific weekly time-slot for reading these stories such as LLW. However, it 
would be useful to ensure that all staff are aware of this resource so that they may use it, if they wish.

It is hoped that this resource will also help to promote bilingualism and biliteracy while celebrating 
home languages.

Building towards inter-cultural competencies 

The Council of Europe identifies key inter-cultural competencies as: 
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Tips for Reading with Students (11+)

1. Start with a warm up activity to motivate and engage the students and introduce the content of the
story.  This could be asking the students if they enjoy comics and graphic novels, and if so, to share
their favourite reads.

2. Before reading, give the students a few minutes to look at the cover page and the pictures, and talk
with them about what they see. Remember, the Arabic version of the story starts from the back!

3. Ask the students to sit down comfortably and review with them how to be a good listener when
others in the class express their opinions.

4. Reading as a group: show the students the book and ask if there are students in the class who could
volunteer to read either the captions or speech bubbles.

5. Reading independently: depending on the reading level in the room, ask the students to start
reading whichever part of the story you would like to focus on. Give them ample time, and pair up
weak readers with strong readers if necessary.

6. Pause at critical interactive parts of the story to engage students and ask questions about the story
in order to enhance their comprehension.

7. Complete the reading and ask the students questions to assess their understanding and to connect 
the story to their lives. Find individual suggestions per story in the following currciulum-focused 
activities.

A list of sensory ideas and props to keep in mind for your activities where 
language is a barrier...

- puppets
- background music/instruments
- faery lights/lava lamps/mood lamps
- taste/food
- texture of clothes
- “Theraplay” boxes
- black-out blinds
- role play
- pictures
- creative visual expression (chalk, pens, felt-tips, paint)
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Links to digital resources and wider resources

You can find Arabic-language radio plays, e-books and helpful methodologies at: www.kitabna.org.

You can access the digital version of When the Lights Go Out at anytime to support you in these 
activities, particularly if Arabic/English language audio could be helpful. Just go to The Kitabna 
Online Library: https://cloud.3dissue.com/74371/74721/library.html

Download this digital book for offline use

To use this digital book offline, you will need an internet connection for one initital download, then 
you can use the book offline. Please follow these instructions. 

For computer:

1. Click on the “Download” icon in the top bar, shown here in red.
2. The digital book will start downloading to the laptop. This should launch automatically after
download, but if not, go to your Downloads folder, and locate the latest downloaded file.
3. Listen to the text audio by clicking on the audio buttons. You can also listen to “soundscapes” in
the illustrations by hovering above different parts of the pictures.
4. Navigate the book using the arrows, and “Contents” icon in the top bar, shown here in red.
You can also use these buttons to go to the page you need.
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For smartphone/tablet: 

1. Download the 3D Issue “Flipbook Viewer” App for
Android on the tablet.
2. Reload this digital book on your tablet’s internet
browser, and when it opens, click on the option to VIEW
the book in the Android App, shown here in red.
3. Simply open the downloaded digital book in the App
to use the digital book offline.
4. Listen to the text audio by touching  the audio
buttons:
You can also listen to “soundscapes” in the book’s
illustrations by touching different parts of the pictures.
Simply touch different parts on the screen to listen. If
the audio sound icons do not appear on a page when
swiping through the book, simply swipe back one page,
and then forward again to see the audio icon appear.
5. Navigate the book using fingers to the arrows, shown
here in red. Tap anywhere on the screen to access the
Contents bar.
You can also use these buttons to go to the page you
need:

Wider resources...

In 2019 the Education Authority distributed a set of the 6 Kitabna books to your schools. You can find 
them in your libraries.

Students with low levels of English could benefit from after school learning opportunities. If your school 
does not have an after-school club attached, please signpost student to Family Support NI. Here is a list 
of Out of School clubs: https://www.familysupportni.gov.uk/Search/Results?
sTypeID=138&serviceID=155 

EANI also provides Post-Primary Toolkits for Diversity: https://www.eani.org.uk/school-
management/intercultural-education-service-ies/newcomers/toolkits-for-diversity

And the following:

Ways of Seeing I: https://www.eani.org.uk/publications/toolkit/ways-of-seeing-1
Ways of Seeing II: https://www.eani.org.uk/publications/toolkit/ways-of-seeing-2 
Equella for the Intercultural Education Services (IES): https://www.eani.org.uk/school-
management/intercultural-education-service-ies/ newcomers/my-school
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Cross-curricular links 

Key

CC: links to wider subjects in the national curriculum 
TFD: links to activities in Post-Primary Toolkits for Diversity 

WOS: link to Ways of Seeing I and II
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Drama and creative writing
Drama is a great way to bring out the dialogue and 
discussions of the lampposts across Northern Ireland. 
Ask students to think of the lampposts on their streets, 
and what they would have to say about what they have 
seen going on in their neighbourhood. Start writing!
CC: Geography + History 
TFD: Sense of place p. 117

Tableau 

Use the figures of the lamppost as a model 
for students to build their own lamppost, who 
speaks out for their street and represents the 
needs and feelings of their community. This 
can be with clay, metal, foil, paper, whatever 
materials are available. When everyone has 
finished, set the lampposts up in a tableau 
and make sure every student in the class is 
represented by their lamppost.   
CC: Art

Ongoing Peace Process 
Discuss the flags we see in the 
book, the role of flags as identifier 
for communities, and the 
similarities and differences 
between countries living with a 
legacy of civil war or conflict. 
CC: History

Story Hotseat

What fables or local stories 
do people know? Create a 
circle, like the lampposts - 
and let the students come 
and share a story, one by 
one.

Friendship

The story deals with 
themes of friendship, group 
mentalities, and acceptance. 
Ask students what friendship 
means to them in a creative 
way, through brainstorming 
and sharing examples from 
their lives.

ICTS 
The book should naturally 
help students use their 
thinking skills about 
integration. Engage 
students in discussions 
about the difficulties and 
challenges people might 
face when they arrive in 
Northern Ireland as 
newcomers, and what role 
reason should play before 
conclusions are drawn 
about people, their cultures 
or communities.  
TFD: Identity molecule 
and lemon activity p. 118

Judgement 
The beginning of the story deals with judgment and assumptions. 
Ask the students to talk about times when they have felt judged, 
and how that made them feel. Ask the students to come up with 
one example of a time when they made a negative assumption 
about something, or someone, and was proven wrong. Use the 
fishbone thinking diagram to keep asking: why? why? why? 
CC: RE
TFD: Lemon activity and charter for diversity pp. 118-119

Walk!

Plan a walk up Cave Hill, or your 
local highest viewpoint, and 
explore the flora/fauna
CC: Geography

The frame narrative 
of the lampposts
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Bringing the Sea to the Students

As the story deals with themes of the sea, plan a trip to 
visit the sea if possible. 

If not possible, bring artefacts from the beach to class 
(sand, shells, seaweed and create a sensual exhibition 
for the students to understand how life works on the 
coast. Ask each student to bring something in to help 
create the exhibition. 
CC: Geography 

Local Colloquialisms 

Explore Ulster Scots, Irish, and other local 
dialects used regularly in Northern Ireland. 
Then make a language wall, which students 
can come back and add to/visit anytime. 
CC: Languages

Folklore and Stories 

Do you know someone who 
could come in and talk to the 
students about Selkies, or 
local folklore and fables? 
Judith Fullterton lives in 
Northern Ireland and writes 
about Selkies. Perhaps the 
students can tell you stories 
they know too?

Letters in a Bottle 

Ask the students to write a letter to 
someone in a bottle, and send it out to 
sea. This could contain secret information, 
or a wish they would like to come 
true. Keep the letters in a bottle in the 
classroom. 

Deciphering Other 
Languages
If we know nothing about a 
language, where do we start? 
Introduce different scripts 
(Arabic, Hindi, Chinese to 
your class and decipher the 
alphabet together. 

Ask the students to reflect on 
the difficulties newcomers 
might face when they arrive 
in an English-speaking 
environment. 
CC: Languages
TFD: International alphabets

Our Talents

In the story, Cora shares her talents of 
swimming and knowledge of the sea with her 
new friends. This helps everyone feel more 
included. Ask students to reflect on their
own talents, and what they could share with 
someone who has just arrived in Northern 
Ireland. Make a list!
TFD: Sense of place p. 117

Similarities and Differences Wall 
Ask the students to think about the similarities and 
differences in their own classroom... has everyone there 
been in school for their whole life? Does everyone have 
the same economic or cultural background? Discuss how 
we can be sensitive and inclusive of each other, perhaps by 
making a similarities and differences wall.
TFD: Intercultural profile of the school p. 115
Identity card and Starting a new school p. 117

The Seal Girl,
Ballycastle
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Diaspora
Look at Mohammed’s life... what happened to 
make his family live all over the world? Ask the 
students. 

Discuss with the students the many reasons 
why people get separated from their families, 
and why war and emigration cause people to 
live in different countries. Use Northern Ireland 
as an example, and ask students to offer 
examples from their own lives.
CC: Geography and History

People Who Help Us

The story centres around a boy’s need to 
post a letter. Both the heron and Janette help 
Mohammed find his way to the Post Office

Ask the students to reflect on the people in 
their community who help them, and the local 
services that make daily life function. You could 
put their suggestions on a wall!

Charitable Project 

Ask the students if they would like to raise 
money to support their local wildlife and 
environment. Perhaps your school already has 
a conservation society? They might also like to 
support another cause.

Brainstorm ideas and charities, vote on a cause, 
then think about strategies to fundraise.
CC: Geography

Local Wildlife

The story references local animals, rivers and 
natural places. What animals, rivers and natural 
places are around you? Collect information and 
make a display!

If you have newcomer students in your class, 
ask what wildlife they were around in their 
former homes.
CC: Geography

The Heron Post, 
Antrim
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Traditions 

Divide the board into sections of nationalities, then ask 
students to think about their nationalities and traditions. 
Ask students to come and write up their traditions (in 
both langages, different colours for different languages), 
starting with what happens when they lose their teeth. 
TFD: Festivals around the world p. 15 
Identity molecule p. 118 
Discovering the basics of different faiths p. 117

Dental Hygeine

Explore dental hygeine with students, 
perhaps even inviting a dental professional 
to come in and share her/his expertise. This 
should involve brushing teeth, which foods 
can harm our teeth, how to take care of 
ourselves. 

You can also explore how teeth grow, the 
names of teeth, and what we need them for.
CC: HEc + Science

Create books

Use ICT to transform any songs, poems or stories about 
traditions into a book. You can print this out for the class 
- or even ask your school to publish it!
CC: ICT + Art
TFD: Promotion of home languages and bilingualism 
p. 33

Different Traditions 
in Northern Ireland 
Teachers could use local 
examples of traditions in 
different parts of the local 
community. For example, 
Catholic Gaelic football, and 
the Protestant Orange Order.
CC: History
TFD: Our town, your town 
p. 115
Identity molecule p. 118

Growing Up
When we grow up, we 
might lose interest or stop 
caring about certain 
traditions. Ask students 
what they think growing up 
means, which traditions 
they have outgrown, and 
which traditions feel more 
important as they get older. 
TFD: Identity molecule 
p. 118
Intercultural portfolio

Create songs and poems 

Ask each student to compose a song 
or write a poem about their own tooth 
loss tradition, or a tradition that is 
important to them. When they are 
ready, ask students to perform them 
to the class!

The Lamp and The Tooth Fairy, 
Bangor
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Countries and their Differences 
As a mermaid, Oceana has visited lots of places. 
Invite discussion about the similarities and 
differences between the countries of students in 
the classroom. This could be culture, language, 
currency, traditions etc. Create a differences and 
similarities wall! 
CC: Geography + Languages
TFD: Our town, your town p. 115
Identity card, Sense of place, Starting a new 
school p. 117

Disability/differently abled: 
respecting equality

Discuss disability in the class and invite students to 
share their experiences of disability themselves, or with 
family members, relatives or friends. Explore why it’s 
important that we take care not to discriminate against 
people who are differently abled. Discuss also different 
needs, access and how the students as a class can talk 
and express their needs openly.
CC: PSHE + RE 
TFD: Charter for diversity p. 119

Debate

For and against: read out 
statements relating to 
migration and let the students 
decide, then debate. For 
example, subjects such as 
Brexit, forced migration, 
asylum seeking, borders etc.
CC: English 

Arriving in a New 
Place 

Discuss migration and 
geography through Oceana’s 
travels to build empathy. 
Where else has she had tea? 
What happens when you 
come to a different place? 
You’re from the sea but you 
have to live on land?

Design Skirts 

Help students 
design and create 
their own mermaid 
skirts, and build a 
business plan of 
how they could 
market them.
CC: Art + Business 

Your Role

Ask the students what they 
think their role is in their 
community. Khalid and 
Samara’s father used to 
be a tailor in Aleppo, but 
in Northern Ireland he no 
longer has a job. 

Discuss and ask each 
student to make a 
statement about their 
roles and responsibilities: 

- at school?
- at home?
- their community?
CC: RE 

Learning Language through 
Food 
Encourage language exchange by learning 
the names of local and Syrian foods in 
English and Arabic. This would probably 
work better with props - so invite students 
to bring in edible examples!
CC: Languages + HEc
TFD: Festivals around the world p. 115

The Mermaid Who Came to Tea, 
Derry/Londonderry
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Titanic Display

Decorate the corridor or create a classroom display with 
Titanic research. Use this exhibition to pass on positivity 
with small messages in the display. These could be  
students’ hopes, fears, or worries.

Vist the Titanic Museum

Arrange a trip to the Titanic museum, or if 
not possible, look on their website for their 
online teaching resources.

If a visit is not possible, research personal 
histories of people who helped build the ship 
and try dressing up in clothes from the early 
1900s. Try to recreate with sound, curtains, 
and role play what life was like at that time.
CC: History + Geography + English
TFD: Object based learning: http://
www.teachinghistory100.org/about/ Teamwork

It took thousands of 
people to build the 
Titanic, which required 
good teamwork across 
different communities. 

Provide problems and 
ask the students to solve 
these as teams. Explore 
and record the best ways 
to work as a team.

Migration

Explore the migration journey/
routes of people boarding 
the Titanic, how some families 
move to new places, and the 
challenges they might face. 
Then discuss the migration 
stories/routes of students in the 
class, if they feel comfortable to 
share them.
CC: Geography + History 
TFD: Sense of place p. 117

Iceberg of Feelings

Explore how an iceberg is a good metaphor for how 
we feel sometimes. On the surface, only the tip of 
what’s really going on is shown. Below, the problems 
can be much bigger.

Ask students to draw an iceberg of what’s going on in 
their lives. If they feel comfortable, ask them to share 
and feedback on how they can help each other to be 
more open and honest about their problems. 
CC: PSHE + RE 

Social Class 

Use role play and debate to 
explore how the Titanic was 
divided into three classes: first 
class, second class and third 
class, and how social class 
affected life in 1912.

Discuss how social class still 
affects life today. 

The Old Titanic Lamp, 
Belfast
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Festivals
Explore the different festivals that students in the class 
celebrate and look at the similarities and differences 
between them. Make a wall - with pictures and 
decorations too! 
CC: RE + Geography
TFD: Festivals around the world p. 115
WOS II: Resource to explore different faiths from IES

Family Traditions 

Discuss different types of families, traditions, 
music, food and art. Ask each student to 
develop a 5 minute personal presentation 
about one of these subjects.
CC: Music, Art, History, Geography 
TFD: Festivals around the world + sense 
of place + indentity molecule + basics of 
different religions

Music Traditions 
Every community has a variety of different 
musical traditions, especially at festival time. 
Ask students to explore these and share 
them with the group, or at an event they can 
organise to celebrate music across cultures.
CC: Music
TFD: Festivals around the world p. 115 
Intercultrual portfolio p. 119

Folklore and 
Stories 

Do you know someone 
who could come in and 
talk to the students about 
faeries, or local folklore 
and fables? What does 
your local library have to 
say?

Community Ties
What is our experience of the 
community? Ask students to 
reflect on the community from 
their street/neighbourhood, 
and to give a small welcome 
message that reflects the 
characteristics of their 
community. 
TFD: Sense of place p. 117 
Identity molecule p. 118

Family Tree Forest 

Ask students to develop a 
family tree using their 
favourite kind of tree (oak, 
apple, lemon etc), and then 
make a forest on one wall, 
or in the corridor, with all 
the family trees.

Food Workshops
As this story talks a lot about food, hold 
food workshops, including presenting and 
tasting foods from different communities. 
Parents could also get involved! Why not 
make an event?
CC: HEc

When Faeries Came for Eid, 
Enniskillen
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Emotions and Feelings 

Use emojis to present a range of emotions, and then ask 
students to identify which emotions people might feel 
when they leave home and when they arrive in a new 
country. Explore how emotions might change as they 
settle in, after their first day of school, their first birthday 
etc.

Our Needs: the desert island 
exercise 

Discuss needs and wants when moving, using 
a desert island as an example. Ask students 
to make a packing list of what they would 
take if they had to pack a suitcase for a desert 
island. Give them a maximum number of 
things! Then open a wider discussion about 
what people need to live and enjoy life.

Timelines

Create a timeline of life’s journey so far 
(start with the positive: create milestones, 
for eg. the first day of school, getting a 
pet, first holiday . Students could use their 
own photos in this exercise, and create 
presentations. 
CC: History

Map of the World

Use a map of the world to 
chart memorable landmarks 
and big cities. Research 
which cities have received 
the highest number of 
emigrants, migrants and 
refugees.
CC: Geography

Emigration

Explore the history of the 
famine in Ireland, and 
how that forced people to 
emigrate. Make a timeline 
and map of when people 
moved and where people 
moved to. 
CC: History

Forced Migration

Discuss natural disasters and man-
made disasters with students, and how 
both force people to flee their homes. 
Investigate case studies of global 
warming and how humans affect their 
environment. 
CC: Geography

Role Play 
Engage the students in 
role play of emigration 
through the ages. This 
can involve dressing up, 
theatre, letter writing etc.
CC: English

Two People Shorten the Road, 
Dublin to Belfast 
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